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Rationale


Student Success Skills (SSS) is a School Counselor and Classroom Teacher collaborative program focused on helping students develop cognitive, social, and self-management skills linked to improved student performance. Because I am a school counseling intern, my supervisor and the principal at North View elementary chose this program to implement. The goal was to use a counseling based program to help improve students’ overall scores in reading and math. I co-led this program with my supervisor in two fifth grade classrooms and will be implementing the program in two fourth grade classrooms next semester.

Since 2002, the federal No Child Left Behind Act of 2001 (NCLB) has required public schools to make Adequate Yearly Progress (AYP) for both the overall student population and any demographic group within the school that includes 30 or more students. According to the Indiana Department of Education, the goal of NCLB is for all students to achieve proficiency in English/language arts and Math by 2014. In the 2009-2010 school year, 332 students attended North View; only 59% of the total student body passed both the Math and English/Language Arts assessments. In the fourth grade class (which is now the fifth grade class), 70% passed the English/Language Arts part of the ISTEP, while 61% passed the Math portion of the ISTEP. In order to make AYP, North View Elementary’s ISTEP scores need to continue increasing each year. The goal of SSS is to assist in this process.

Review of Literature


The need for accountability research related to school counselor services has been well documented. Three major points that highlight the need for school counselors to measure the impact of their services are outlined in an article by Brigman & Campbell (2003). The first point is that, although we can agree that counselors are helpful to students and have a significant influence on their development, there is not sufficient documentation in the counseling literature. The second point is that the school counseling profession is at risk because we do not have substantial research showing that school counseling programs produce positive results for children. The third point is that in the current era of accountability, there will be increased demands for evidence that shows school counselors have a positive influence on student performance. 


It has been proven through much research that in order to improve student achievement, the social and emotional dimensions, along with the academic dimension, needs to be addressed. This finding was incorporated into the Student Success Skills (SSS) model. The SSS model focuses on making a positive impact on student academic achievement and behavior and was designed to be used by school counselors. There have been four studies done that support the efficacy of Student Success Skills (Brigman & Campbell, 2003; Campbell & Brigman, 2005; Webb, Brigman, & Campbell, 2005; Brigman, Webb, & Campbell, 2007). All the studies used the Florida Comprehensive Achievement Test (FCAT) as the primary outcome measure and used teacher ratings of students with the School Social Behavior Scale (SSBS) (Carey et al., 2008). All of these studies included participants that were performing below average in grades 5, 6, 8, and 9. Comparison students were randomly selected at the same grade levels that score between the 25th and 50th percentile on the FCAT. 


The Student Success Skills (SSS) model is based primarily on three reviews of research: Masten and Coatsworth (1998), reviewed 25 years of research to determine the most critical factors associated with children and adolescents developing academic and social competence; Wang et al. (1994) reviewed 50 years of research looking at “What helps students learn” to determine the most important factors in promoting effective learning; Hattie et al. (1996) looked at 10 years of research on the effects of learning skills interventions on student learning to determine which are most effective (Brigman & Campbell, 2003). All three reviews found a very similar cluster of skills considered to be critical to school success: (1) cognitive and meta-cognitive skills such as goal setting, progress monitoring, and memory skills, (2) social skills such as interpersonal skills, social problem solving, listening, and teamwork skills, and (3) self-management skills such as managing attention, motivation, and anger. 


There is a specific format to the SSS model; it is a three phase structured group format that helps to ensure integrity of the intervention and consistent implementation across counselors and schools. According to Brigman, Webb, & Campbell (2007), there is a beginning, middle, and end to each group session. The beginning of each group session focuses on goal setting, goal reporting, and progress monitoring related to five life skill areas. The middle of each session focuses on student-identified social, academic, and self-management issues. The end of each session, students report progress toward specific cognitive, social, and self-management skills using an instrument called the “Seven Keys to Mastering Any Course.” 


Brigman & Campbell (2003) found that at the beginning of the project, a survey of participating school counselors revealed a lack of confidence, on the part of school counselors, that they could impact student achievement on standardized tests with their existing interventions. Several strategies were used to address counselor confidence: counselors were encouraged to maintain a focus by limiting the scope of the intervention, the project provided was easy to use, research based, and had a structured format for each lesson, and training and peer coaching was provided to the counselors. According to Webb, Brigman, & Campbell (2005), after implementing the SSS program, counselors reported a general trend of enthusiasm for conducting more groups and measuring their impact, increased commitment to working in a more structured manner when leading groups, an increase in requests for direct counseling services, and they were perceived by teachers and administrators as directly contributing to the educational outcomes that were central to their school’s mission. 


Brigman & Campbell (2003) results showed approximately seven out of every ten students improved behavior between pre and post test. 82% showed improvement in math and 61% showed improvement in reading. Webb, Brigman, & Campbell (2005) results showed 85% of students in the treatment group showed in improvement in math compared to 73% of the comparison group showing improvement. 75% of students in the treatment showed improvement in reading while 73% of students in the comparison group showed improvement. Results from the Brigman, Webb, & Campbell (2007) study found a significant difference in the treatment and comparison groups in math, but not a significant difference in reading. In this study, 60% of students improved rated behaviors. The consistency of results across the studies provides further support for the observed positive relationship between the SSS intervention and student achievement outcomes (Brigman, Webb, & Campbell, 2007). 


Evaluation of the SSS research yielded strong and promising evidence of effectiveness as reviewed by the National Panel for Evidence Based School Counseling (Webb & Brigman, 2007). The National Panel for Evidence Based School Counseling states that the Student Success Skills model achieved the standard for “strong evidence” in the domains of Measurement, Implementation Fidelity, and Ecological Validity; SSS achieved a standard of “promising evidence” in the domains of Comparison Groups, Statistical Analysis of Outcome Variables, and Replication; SSS failed to achieve a standard of promising evidence in terms of Persistence of Effect (Carey et al., 2008). The panel strongly feels the need for replication of these SSS outcome studies in more diverse schools and with specific attention to determining whether the SSS effectiveness is related to ability, race/ethnicity, and/or socioeconomic diversity. The panel recommends expanding the outcome measures used in SSS research to include psychometrically sound measures of variables related to the SSS target skills of cognitive/meta-cognitive skills, social skills, and self-management skills. 
Process Narrative of Strategic Plan


The following represents all the components that are needed to implement Student Success Skills in a fifth grade classroom. I have summarized each lesson and attached the power point, as well as other documents needed for this program. This program consists of five lessons and four booster lessons lasting approximately 45-60 minutes each. 

According to the Student Success Skills Classroom Manual (2010), there are five categories of strategies and skills that are covered. The first is Goal setting, progress monitoring, and success sharing; this was done with the Student Success Skills: Seven Keys to Mastering Any Course and the Looking Good/Feeling Good: Five Keys to High Energy and Positive Mood charts that the students completed weekly. Each student rated themselves weekly on each chart, chose a goal to work on for the week, and put an action plan in place to reach that goal. The second strategy is Creating a caring, supportive, and encouraging classroom community. The first technique used for this strategy is the what it looks like, sounds like, feels like chart; this chart is filled in by the counselor, but with student ideas about what a caring, supportive, and encouraging classroom looks like, sounds like, and feels like. This chart is completed during the first session. Other techniques used for this strategy include teaching the students about listening with their eyes, ears, and hearts, having students share their improvements with the class, teaching the students encouraging things to say and do, and allowing the students to participate in positive story-telling. The third strategy used in the SSS program is Memory skills; the key to this skill is teaching the students effective ways to study for tests and remember the material in unique ways. There are six techniques used to accomplish this skill: every 20-30 minutes, have students share the “most important ideas”, create/use graphic organizers-outlining for “most important ideas”, put “most important ideas” onto note cards and review six times, draw a picture of the meaning of key vocabulary words, story structure activity, and location memory activity. The fourth strategy used in this program is Performing under pressure: Managing test anxiety. While teaching the students about pressure and managing stress, we had them draw a picture of a calm place and practiced with them breathing, picturing, and focusing. Other techniques used for this strategy are positive self-talk, Keep Kool tunes, test taking strategies, and the power of mental practice-picturing success. The final strategy used in the SSS program is Healthy optimism. The first technique used for the healthy optimism strategy is the saying: Don’t doubt your ability, doubt your strategy, and when what you are doing is not working, try something different! Kaizen is also a technique that is used, focusing on noticing even small improvements by taking small steps. There is a saying and hand motions that go along with Kaizen: Little by little, bit by bit, I’m improving, everyday. Also, having the students share success strategies with each other assisted with the healthy optimism skill. 


There are seven strategies and tools that recur in each lesson: 


Goal setting, progress monitoring, and success strategy sharing tied to 

Seven Keys and Looking Good/Feeling Good


Kaizen (notice even small improvements)


Pair share practice of attending, listening, empathy, and encouragement


Optimism cheer and SSS Logo, Imagine and Pyramid posters


Class sharing of “one thing you have noticed someone doing in this class this past week that helps build a caring, encouraging community


Brain-gym (mental break by doing exercise)


Performing under pressure: Calm Place, Keep Kool Tunes

Lesson One

Materials needed include SSS PowerPoint, CD music player and positive, upbeat music for Brain Gym, Looks Like/Sounds Like/Feels Like sheet for every student, flip chart and marker, and Looking Good/Feeling Good Life Skills sheet with goal form copied on the back for each student. The lesson will begin by the leader giving an overview of the program to the students, describing the SSS logo, and reviewing the seven WIIFM (What’s In It For Me) statements. The middle 20-25 minutes will be spent on the Building a Caring, Supportive, and Encouraging Community activity by completing the Looks Like/Sounds Like/Feels Like chart with the students. Each student will complete the chart on their own and then volunteer to give examples for the leader to fill in the chart. Also during this time, the Optimism cheer, the Imagine poster slide, and the Kaizen hand play will be taught. During the last 15 minutes of the session, the Looking Good/Feeling Good progress monitoring chart will be explained and each student will choose from one of five categories to set a goal and action plan for: nutrition, fun, exercise, social support, and rest. The concept of listening with your eyes, ears, and hearts will be explained and practiced in pairs. Also, during this time, a break will be taken. The students will get up and practice exercise moves to a song during Brain Gym time. The In The Zone pyramid will be described: the SSS program is about helping students reach the top of the pyramid. Fun and joy come from mastery, to reach mastery takes practice and persistence, and the way to keep going is to encourage yourself, not doubting your ability and noticing even small improvements. The lesson is wrapped up with the Kaizen hand play: little by little, bit by bit, I’m improving, everyday and then an overview of new skills for the next lesson is covered. 

Lesson Two

Materials needed for this lesson include: SSS Power Point, Goose story, Looking Good/Feeling Good Life Skills sheet with goal form on the back, CD player with upbeat music for Brain Gym, script for Calm Place activity, and the Seven Keys to Mastering Any Course sheet with goal form on the back. The lesson begins with a review from the previous week’s lesson. The leader will then read the Goose Story which emphasizes a caring, supportive, encouraging classroom environment. The students will then rate themselves on the Looking Good/Feeling Good progress monitoring chart, will choose one area to set a goal for improvement on, and set in place an action plan to reach that goal. The students will then volunteer to share their successes from the previous week in regards to the Looking Good/Feeling Good chart. While students are sharing, the other students are practicing listening with their eyes, ears, and hearts. Brain Gym is next and allows the students a few minutes to let their brains rest and rejuvenate. In the middle of the lesson, the Calm Place activity is introduced. Each student has a blank piece of paper in their folder where they can draw a picture of their calm place; there is a script for the leader to follow that helps the students to create their calm place. Then, the Breathe, Picture, Focus activity is completed to show students a way they can use their calm place. This activity is meant to help students when they feel stress, anxiety, or pressure related to school or life. Breathe means take slow, deep breaths, counting slowly while you inhale and exhale. Picture yourself in your calm place and tell yourself to Focus on the strategies you have pre-determined to use for this task. The task that is used as an example in this lesson is taking a test. There are seven test-taking strategies that are then reviewed on the power point slides with the class. After the test-taking strategies are covered, The Optimism cheer and Imagine poster slides are reviewed. During the last 15 minutes of the lesson, the Seven Keys to Mastering Any Course progress monitoring sheet is explained and the students circle one key they want to set a goal for and write out an action plan. The Seven Keys are as follows: (1) I am good at picking out the most important things to study for a test, (2) I am good at boosting my memory, (3) I am good at handling pressure when I take a test, (4) I am good at knowing when assignments are due and always turn my work in on time, (5) I have at least one dependable study buddy that I can call if I have a question, (6) I get along well with others when we work together in pairs or a small group, and (7) I am good at managing my anger; I know my anger triggers and know healthy ways to handle things when I get angry. After the slide about boosting memory is covered, there is a Body Location Memory Pegs slide that teaches the students to use unique ways to remember test material. At the end of the session, the Pyramid poster slide and the Kaizen hand play are reviewed as a group and a preview for the next week’s lesson is shown. 

Lesson Three


The materials needed for lesson three include: SSS Power Point, Looking Good/Feeling Good Life Skills sheet with goal form on the back, Coyote and the Race story, CD player with upbeat music for Brain Gym, and the Seven Keys to Mastering Any Course sheet with the goal form on the back. The lesson begins with a review of the key points from the previous week’s lesson and then the students fill out the Looking Good/Feeling Good progress monitoring chart. The students then pair up and share their successes from the week before while practicing listening with their eyes, ears, and hearts. The group leader then reads the Coyote and the Race story which emphasizes compassion and teamwork. During the middle of this lesson, the Imagine poster is reviewed and the concept of Keep Kool Tunes is explained. When my supervisor and I implemented this program, we cut out the Keep Kook Tunes part due to time constraints. Nonetheless, the Keep Kool Tunes activity states that under pressure, we sometimes start negative tapes or negative self-talk playing in our mind. Keep Kool Tunes is a simple technique that people can use to cut this negative message tape off. After this technique is taught, there is a break for Brain Gym. Next, memory boosting strategies are explained including how to create a graphic organizer, create index cards, and how to use the remote control technique. The last fifteen minutes of the lesson include the students completing the Seven Keys to Mastering Any Course worksheet, setting a goal, and writing an action plan for the week. The Pyramid poster and the Kaizen hand play are reviewed and a preview for the next week’s lesson is shown. 

Lesson Four


The materials needed for lesson four include: SSS Power Point, Looking Good/Feeling Good Life Skills sheet with goal form on the back, CD player with upbeat music for Brain Gym, Story Structure handouts: Typical challenges, beginning, middle, and double ending, story structure outline, and the Seven Keys to Mastering Any Course sheet with the goal form on the back. The first 15 minutes of the session will be spent on reviewing the previous lesson, having the students rate themselves on the Looking Good/Feeling Good chart, setting a goal and action plan, practicing listening with eyes, ears, and hearts, the Optimism cheer, Imagine poster, and Brain Gym. The middle of the lesson will cover Story Structure. This activity teaches the students about story outlines and story structures, has the students make up stories in pairs, and share with the class. Next, the slide about encouraging things to say and do will be covered. In the last part of the session, the students will complete the Seven Keys to Mastering Any Course worksheet, set a goal, and write an action plan for the week. The Pyramid poster and the Kaizen hand play will be reviewed and a preview for the next week’s lesson is shown. 

Lesson Five


The materials needed for lesson five include: SSS Power Point, Looking Good/Feeling Good Life Skills sheet with goal form on the back, CD player with upbeat music for Brain Gym, Positive Self-Talk Patterns handout, and the Seven Keys to Mastering Any Course sheet with the goal form on the back. The beginning of the lesson contains a review from the previous week, having each student rate themselves on the Looking Good/Feeling Good chart, setting a goal and action plan, practicing listening with eyes, ears, and hearts, the Optimism cheer, and Brain Gym. The middle of the lesson focuses on the Story Structure activity and the Positive Self-Talk activity. The last 15 minutes of the session is to be spent on the Seven Keys to Mastering Any Course worksheet, set a goal, and write an action plan for the week. The Pyramid poster and the Kaizen hand play will be reviewed and a preview for the booster lesson is shown. 

Booster Lessons


The materials needed for the booster lesson include: SSS Power Point, Looking Good/Feeling Good Life Skills sheet with goal form on the back, CD player with upbeat music for Brain Gym, 20 minute segment of a practice test that resembles the district annual standardized test, and the Seven Keys to Mastering Any Course sheet with the goal form on the back. The first 15 minutes of the session will be spent on reviewing the previous lessons, having the students rate themselves on the Looking Good/Feeling Good chart, setting a goal and action plan, practicing listening with eyes, ears, and hearts, the Optimism cheer, and Brain Gym. The middle of the lesson focuses on reviewing the SSS strategies and performing under pressure: applying strategies to the practice test. The last 15 minutes of the lesson focuses on the students completing the Seven Keys to Mastering Any Course worksheet, setting a goal, and writing an action plan for the week. The Pyramid poster and the Kaizen hand play will be reviewed and a preview for the next booster lesson is shown. The next booster lesson will cover checking on the students’ goals, reviewing the SSS strategies, and giving the students another chance to use the strategies on a practice test. 

Evaluation


There are no pre-post assessments provided with this program. The researchers who designed this program used the Math and Reading Scores of the Florida Comprehensive Assessment Test (FCAT) as their dependent measure and used teacher ratings of students with the School Social Behavior Scale (SSBS). The performance of the treatment group on the FCAT was contrasted with a control group that was matched for achievement level. When my supervisor and I implemented this program to fifth graders, we did not have any pre-post assessment instruments, but our plan for the future is to use the SSBS to measure behavior changes. We also plan to create a pre-post assessment that measures the Student Success Skills targets that include cognitive/meta-cognitive skills, social skills, and self-management skills. Without any measurement, it is difficult to determine whether the program was effective. This is a flaw of the program that the creator’s should have remedied before the state of Indiana piloted this program. Also, we implemented the program to the entire fifth grade classrooms because our principal requested we do so even though the literature states that this program should be implemented to small groups of low performing students. 
Conclusion


This semester, my supervisor and I implemented the Student Success Skills program to two fifth grade classrooms. We met for five consecutive weeks for 45 minutes each week. The main areas of the program cover: (1) cognitive and meta-cognitive skills such as goal setting, progress monitoring, and memory skills, (2) social skills such as interpersonal skills, social problem solving, listening, and teamwork skills, and (3) self-management skills such as managing attention, motivation, and anger. The SSS model focuses on making a positive impact on student academic achievement and behavior and was designed to be used by school counselors. Consistency of results across the studies provides support for the observed positive relationship between the SSS intervention and student achievement outcomes.
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